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PERKINS, ILLINOIS STATE PLAN

Increase the percentage of individuals who obtain a postsecondary certificate, degree, or industry-
recognized credential.

Strengthen CTE offerings by improving access, program quality, and transition points between education and
workforce systems and programs

Increase participation in meaningful CTE early college credit

Increase responsiveness to local, regional, and state workforce needs based on labor market information
and employer input.

Recruit and retain a sustainable pipeline of CTE educators.

Expand access to quality work-based learning for all students.




Core Indicators of Performance - Perkins V

Click on the indicators to see more information.

Secondary Level:

Secondary metrics in IL: = 1S1: Four-Year Graduation Rate
1S1 4-year graduation = 1S2: Extended-Year Graduation Rate
= 2S1: Academic Proficiency in Reading/Language Arts
1S2 6-year graduation = 2S2: Academic Proficiency in Mathematics
: o = 2S3: Academic Proficiency in Science
2S1 Reading/LA proficiency ~
= 3S1: Post-Program Placement
2S2 Math proficiency = 451: Non-traditional Program Concentration
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233 Science prof|C|ency = 552: Program Quality - Attained Postsecondary Credits
= 5S3: Program Quality - Participated in Work-Based Learning
3S1 Post-program placement ,
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4S1 Non-trad concentrators

Postsecondary Level:

552 Postsecondary credits = 1P1: Postsecondary Placement

o . = 2P1: Earned Recognized Postsecondary Credential
5S3 WBL participation
P P = 3P1: Non-traditional Program Concentration




Core Indicators of Performance - Perkins V

Click on the indicators to see more information.

Secondary Level:
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Metrics for deCI)”S show: = 2S51: Academic Proficiency in Reading/Language Arts

2S1 Reqding/LA proficiency = 252: Academic Proficiency in Mathematics
= 2S3: Academic Proficiency in Science

252 Math proficiency = =3St=PUSTPrograTTRiTCETTET
= 4S1: Non-traditional Program Concentration

233 Science proficiency T Ty AT Tt RECO et POSTS T oy eregteTTat-
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4S1 Non-trad concentrators » 5S3: Program Quality - Participated in Work-Based Learning

553 WBL participation

Postsecondary Level:

= 1P1: Postsecondary Placement
= 2P1: Earned Recognized Postsecondary Credential
= 3P1: Non-traditional Program Concentration




2S1, 252, 253

CTE concentrator proficiency in
Reading (251)
Math (2S2)
Science (2S3)

How do you support 251, 252, and
253 in your classroom?

Put one idea on a sticky note and
on the flip chart.
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451

% of concentrators in non-
traditional occupations (gender)

Less than 25% of a gender as
employees in occupation

Women in welding; Men in nursing

How do you support 4S1 in your
classroom?

Put one idea on a sticky note and on
the flip chart.




583

% concentrators with work-
based learning

Took at least one work-based
learning course

How do you support 553 in
your classroom?

Put one idea on a sticky note
and on the flip chart.




1. Individuals with disabilities;

PERKINS V 7. Individuals from economically disadvantaged
SPECIAL families, including low- income youth and adults;

POPULATIONS

Individuals preparing for non-traditional fields;
Single parents, including single pregnant women;
Out-of-workforce individuals;

English learners;

N o U kW

Individuals who are homeless as described in
McKinney-Vento

2. Youth who are in, or have aged out of, the foster
care system; and

9. Youth with a parent who is a member of the armed
forces and is on active duty.







PERKINS MEASURES

MLINOIS

151: Four-Year Graduation Rate: The percentoge of CTE
concentrators who graduaote high school os measured by the four-
year adjusted cohort graduation rate (as defined in Section 8101 of
the Elementary and Secondary Education Act of 1965).

252: Academic Proficiency in Mathematics: CTE concentrator
proficiency in the challenging state academic standards adopted by
the state under Section1111(b){1) of the ESEA of 1965, as measured
by the academic assessments in mathematics os described in Section
1111(b){2) of such Act.

451: Nontraditional Program: The percentage of CTE concentrators in
CTE programs and programs of study that lead to fields in which their
gender is underrepresented.

N,

152: Extended Graduation Rate: The percentage of CTE concentrators
who graduate high school as measured by the extended-year adjusted
groduation rate os defined in such Section 8101(within six years of
entering high school).

253: Academic Proficiency in Science: CTE concentrator proficiency in
the challenging stote academic standards adopted by the stote
under Section 1111(b)(1) of the ESEA of 1965, as measured by the
academic assessments in science as described in Section 1111(b){2) of
such Act.t.

582: Program Quality — Attained Post secondary Credits: The
percentage of CTE concentrators graduating from high school having
attained post secondary credits in the relevant career and technical
education program or program of study earned through a dual or
concurrent enroliment or another credit transfer agreement.

251: Academic Proficiency in Reading: CTE concentrator proficiency in
the challenging state academic standards adopted by the state under
Section1111(b)(1) of the ESEA of 1965, as measured by the academic
assessments in reading/longuoge arts as described in Section 1111(b)(2)
of such Act.

351: Post-Program Placement: The percentage of CTE concentrators
who, in the second quarter after exiting from secondary education,
are in post secondary education or advanced training, military
service, or a service program thot receives assistance under Title | of
the Notional and Community Service Act of 1990 (42 U.S.C. 12511 et
seq.), are volunteers as described in Section 5(a) of the Peace Corps
Act (22 U.S.C. 2504(a)), or are employed (these data are not yet
availoble)

583: Program Quality — Work-Based Learning: The percentage of
CTE concentrators graduating from high school having participated
in work-based learning.



https://app.powerbi.com/view?r=eyJrIjoiYjAyNGFmM2ItM2ViNC00YmEyLWIxZGYtMGNmMTNhZWViNmY3IiwidCI6IjAzNjRmZTg2LTQ5YzYtNGFmNC1iNTJjLTMzNWE5OWU1NzdkMSIsImMiOjN9
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PERKINS MEASURES
2024
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INSTRUCTIONAL

STRATEGIES




Materials

SCAFFOLDIN
G * Anchor Charts

IN CTE * Word walls

* Audio text

* Home language
materials

Categories-of-Scaffolds_6.6.24.pdf

TT-ELL-Best-Practicies-Guide-WEB-v2-Nov2017.pdf

Practices
e Scaffolded

learning
Think aloud

Background
knowledge

Plain language
Paraphrasing

Groupings

* Whole group
guided practice

* Small group
low risk
practice

* Pair work

* Independent
work



https://supported.com/wp-content/uploads/2024/06/Categories-of-Scaffolds_6.6.24.pdf
https://www.tolerance.org/sites/default/files/2017-11/TT-ELL-Best-Practicies-Guide-WEB-v2-Nov2017.pdf

Executive Function

CAST Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of
Engagement

Design Options for

Welcoming Interests & Identities
« Optimize choice and autonomy

* Optimize relevance, value, and authenticity
¢ Nurture joy and play

* Address biases, threats, and distractions

Design Options for

Sustaining Effort & Persistence

¢ Clarify the meaning and purpose of goals

* Optimize challenge and support

* Foster collaboration, interdependence, and collective
learning
Foster belonging and community
Offer action-oriented feedback

Design Options for

Emotional Capacity

* Recognize expectations, beliefs, and motivations
* Develop awareness of self and others

¢ Promote individual and collective reflection

o Cultivate empathy and restorative practices

()CAST Until learning has no limits*

Design Multiple Means of
Representation

Design Options for
Perception

« Support opportunities to customize the display of
information

Support multiple ways to perceive information
Represent a diversity of perspectives and identities in
authentic ways

Design Options for

Language & Symbols

* Clarify vocabulary, symbols, and language structures

« Support decoding of text, mathematical notation, and
symbols

Cultivate understanding and respect across languages
and dialects

Address biases in the use of language and symbols
lllustrate through multiple media

Design Options for
Building Knowledge
« Connect prior knowledge to new learning

« Highlight and explore patterns, critical features, big ideas,
and relationships

Cultivate multiple ways of knowing and making meaning
Maximize transfer and generalization

Design Multiple Means of
Action & Expression

Design Options for
Interaction

Vary and honor the methods for response, navigation,
and movement

Optimize access to accessible materials and assistive and
accessible technologies and tools

Design Options for
Expression & Communication

Use multiple media for communication

Use multiple tools for construction, composition, and
creativity

Build fluencies with graduated support for practice and
performance

Address biases related to modes of expression and
communication

Design Options for
Strategy Development

Set meaningful goals

Anticipate and plan for challenges
Organize information and resources
Enhance capacity for monitoring progress
Challenge exclusionary practices

CAST UDL Guideli

™ | udlguideli

cast.org | © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.



https://udlguidelines.cast.org/static/udlg3-graphicorganizer-digital-nonumbers-a11y.pdf

Firth, J. (2024, May 6). Using “think aloud” in the classroom. Using “Think Aloud” In the Classroom. https://firth.substack.com/p /using-think-aloud-in-the-classroom
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FRAYER MODEL

This is a Frayer model. A Frayer model is a graphic organiser used to help define and

understand new concepts.

DEFINITION CHARACTERISTICS |

Write the definition in your own words. * Write the properties of the

concept here.

EXAMPLES NON EXAMPLES
* Write the scenarios or objects ¢ List items or scenarios that are
here. NOT examples of the word.

FRICTION
Here is an example of a completed Frayer model for friction.

DEFINITION CHARACTERISTICS
Friction is a force that happens when « Friction tries to stop things from
two things rub against each other. It moving.
makes it hard for things to slide or * Rough surfaces create more
move. friction than smooth surfaces.
EXAMPLES NON EXAMPLES
* Helps us walk without slipping. * Gravity
* Makes brakes in cars work. * Electrostatic
* Magnetic
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Directons: Fill in each hexagon with 2 key term, concep:, or idea. Make sure
each term links logically with the neighboring hexagons. For each term, 2dd a
[ |
||
|| | | | |
. * . O

L
L= - :?-I.'-L
OB




Choose a strategy

Design/redesign a classroom

LET’S DO activity in Canva or other product
THIS!

Can work collaboratively

Be prepared to share out to the
larger group







~ ADDITIONAL RESOURCES



https://supported.com/cte-padlet/
https://icsps.illinoisstate.edu/accessible-practices/super-strategies

atty Zucé‘rello

P |
Zuccarello & Associates
312-203-9987



mailto:pattyzuccarello@gmail.com

